Neighborhood Unit

Level of learners: Beginning English for low-literacy, emergent readers

Timeframe:  Will vary. This unit is designed for several days of instruction.
Setting: Adult education site
Materials: nearby community (for walk), student journals, notebooks, white board, digital camera, story strips, Collaborations 1, teacher-generated worksheets, extensive reading books
Assumptions: Some students know a few words about their communities, while others don’t. Some students are more literate than others and are able to assist in class.  Students are interested in learning more about their neighborhoods, improving their literacy, and working together on classroom tasks.

Functional Literacy Objectives:

LWBAT read neighborhood environmental print: street signs, store names, etc.
Literacy Development Objectives:
LWBAT complete phonics and phonemic awareness tasks related to this context.
LWBAT read and write about our current neighbors and neighborhoods. 

LWBAT read and write about past neighbors and neighborhoods.

Oral Skills Objectives:

LWBAT talk about their neighborhoods, past and present, and express likes and dislikes.

LWBAT work together to complete cooperative tasks.

Grammar Objectives:

LWBAT recognize affirmative and negative sentences in the present tense.

LWBAT recognize the third person ‘s’ in present tense.

LWBAT write at least one grammatical sentence in the present tense.
Vocabulary Objectives:
LWBAT name and recognize in print a variety of words related to neighbors 
and neighborhoods, such as: house, street, neighbor, friendly, coffee shop, park, store, etc.

	Rationale - Discussion
	Name of Activity
	Description


	Provide a common, shared experience to begin to build from.  Begin with an activity EVERYONE can participate in, regardless of proficiency.
	Shared experience for Language Experience Approach (LEA) story
	· Take students on a short walk around our school neighborhood.  

· Take pictures of places of interest, talk about what we see.



	Student-generated text (LEA style) following a shared experience provides a comprehensible, meaningful reading to work with.  
	LEA story
LEA follow-up tasks, cloze story, 

yes or no, 

sort by letters
	· Teacher elicits LEA story upon arrival back to class.  Have students talk about what they saw, what places they can remember.
· Various LEA follow-up activities:

--listen to teacher read aloud

--choral reading

--read to a partner

--read individually

--circle repeated words

--underline same first letter sounds

--mark key language patterns

--analyze similar words

--sequencing tasks (small group, large group, individually)

--cloze story

--comprehension reading, yes or no?

--sort words by first letter    

	Regardless of absences, everyone is up to speed by retelling the story.

“Re-tell” is a powerful way to build literacy.  When students recall a story and re-tell it, they focus on language while keeping a meaningful story central.

We focus now on only 6 places, ones that correspond to pictures.  We use actual photos, not illustrations, to increase comprehension.

Building oral fluency before moving to print.

Getting students out of their chairs and moving helps retain interest and facilitates learning.
Students have ownership over one picture and sentence; they are the ‘experts’ about this piece of the puzzle.


	Re-tell

Elicitation
Writing a sentence to match a photograph

	(probably next day)

· RE-TELL the story from yesterday, first orally, and then —re-create on board as closely as possible.  Compare to actual story, point out differences.

· What PLACES did we see yesterday?

Elicit and write on board:

--park

--Cub Foods

--Caribou coffee

--Holiday gas station

--house

--school

· Show pictures of these 6 places (photos we took on our walk).  Pass one to each table.  Informal talk:  What do you see in each picture?  What do people do at this place?  With the teacher, volunteer, or slightly more advanced student, create a sentence to describe what happens at this place.  

· Share picture and sentence with large group.  Tape to wall.  Gather to look at, talk about, and read sentences while looking at each one on the wall.

· Teacher writes the students’ sentences on slips of paper and hands one to each table.  In small groups, students must read the slips to each other, decide which picture it describes, and then give that slip away and receive the next one.  Rotation continues until students are comfortable with these sentences.



	Gives teacher time to create a follow-up practice worksheet with student-generated sentences.

Provides valuable “silent reading” time when students can read their choices of texts at their own pace.  This kind of silent reading helps build confidence and comfort with this new skill.

Telling and retelling what they’ve just read about helps student connect oral and written language and builds fluency.
	Extensive reading

Retell


	· EXTENSIVE READING with level-appropriate, theme-related books (such as those available today).  Learners choose their own reading material. 
(Very beginning students can be engaged in extensive reading by being read to by more advanced readers, or they can practice flipping through pages and naming what they see in the pictures.)

· They read while teacher creates worksheet and phonics activities related to previous picture-sentences.

After reading, students are asked to talk to a partner about what they read.  After a couple of minutes, students switch partners and re-tell once more.  This is called looping.

	Scaffold literacy instruction by first matching sentences and places in large group, then in small groups, then finally individually on a worksheet.
	Individual reading practice


	· Back to photographs and sentences-- Individual worksheet with created sentences and place names.



	Up and down the ladder.
	Phonics activities with student-generated sentences from photo prompts.

Sound chain, Write first letters/sounds, Same and different

	· Phonics work with 6 place names.

(Sound chain, write first letters/sounds, same and different)

Focus on same words and letters as earlier lesson; point out similarities.



	Move from shared experience to individual experiences: their own neighborhoods and neighbors here in the U.S.

Build schema before reading text from textbook. Make connections between published ESL text and students’ lives.

Moving from large group work to individual work helps get everyone involved and allows for various learning preferences. 


	Building schema for reading, Personalizing the lesson
Journal writing
	· “We’ve talked about our school neighborhood.  What about where you live, the neighborhood around your house or apartment?”  Elicit ideas about their own neighborhoods and neighbors.

· What do you like about your neighborhoods?  What don’t you like about your neighborhoods?  What about your neighbors?

Create two columns on the board, list some ideas.

· In journals, share something you like about your neighborhood, and something you don’t like. 

(Very beginning students can trace or copy individual words from the lesson, or they can draw or find and a cut out a picture to place in journals.)



	Grammar and phonics are best taught within a meaningful context.  It is best to elicit language FROM students and draw their attention to patterns, as opposed to providing a rule and doing de-contextualized grammar drills.

Practice with grammar should be scaffolded and accessible to all students.  Practice with grammar accuracy should be both controlled and grounded in a meaningful context.  Here, students are gaining familiarity with sentence structure, word-order, and present tense.


	Grammar focus: Present tense and negation

Grammar focus: Three column create-a-sentence activity
	· Focus on grammar: present tense and negation.   Students share sentences, first orally and then in print, from their journals either on the board or on individual white boards.  Teacher elicits and brings attention to affirmative and negative sentences and corrects as necessary.  For example, “I like coffee shop.”  Another student responds, “Faduma likes coffee shop.”  Teacher: “Does Jose like coffee shops?” 

· Three column “create a sentence” activity.


	Further connect to learners’ own experiences.  Create ties between this upcoming text and the columns we created earlier.

Build schema and familiarize students with vocabulary and story before reading.

Guided, supported, repeated reading and listening helps both facilitate comprehension and build fluency.

Top-down, focus on meaning.

Reading, in the end, is an individual, silent activity.  With emergent readers, we build up to this and build reading fluency through repeated reading and progressive steps.
Sequencing as an important reading skill.

Bottom-up, time for phonics.

Up and down the ladder.
	Building schema

Pre-teach vocabulary

Textbook story
Friendly

Progressive reading

Sequencing

Phonics activities with textbook story

Recognize same letters, Nine patch, Hangman, Cup game
	· Build schema by switching gears and reminding them of their discussion about their own neighborhoods.  Ask students to repeat some of the likes and dislikes about their neighborhood from before.

· Point out Virgina, U.S., Latin America, and Ethiopia on the world map.  Ask students if their neighbors come from around the world, or are they American?

· Story from p.76 Collaborations 1 (Ethiopian student talking about her neighbors).  Listen to teacher read.  Go through, asking comprehension questions throughout, using gestures, drawings, and explanations as necessary.

· Use audio that comes with book for repeated listening.  Have students read together, to a partner.

· Focus on “friendly.”  What does this mean?  Are your neighbors friendly?  What do friendly neighbors do?  Unfriendly neighbors?  Have students share their ideas and experiences with the class.

· Teacher reads aloud as learners listen and follow with finger.

· Learners read silently once.

· Choral reading.

· Learners read to a partner aloud.

· Learners listen to their partners.

· Learners read silently once again.

· Provide students with sentence strips of this story that they put in order.  More advanced students can do this on their own or work with phrases/individual words.  Lower literacy students can work with a partner and refer to the story.

· Phonics/phonemic awareness activities with this short text.

(recognize first letter sounds, nine-patch, hangman, cup game)



	Writing practice, expanding on previous writing task.
	Journals, expanded
	· Students journal about their own neighborhoods.  What is in your neighborhood?  Expand on your previous journal entry about what you like and don’t like.  Who are your neighbors?  Are they friendly?

Teacher, volunteer, and more literate students help as needed.



	Validate and draw on students’ past experiences and home cultures.

Learning beyond the classroom.
	Neighborhoods: Now and before

Journals, expanded
Ask 2 friends


	Move focus to past neighborhoods in home countries…

· Elicit similarities and differences  between present neighborhoods and past neighborhoods (Venn Diagram)
· Expand previous journal entry: add a sentence or more about past neighborhoods.
· Ask 2 people outside of class about their neighborhoods now and before.  Come back and tell us what they said tomorrow.

	
	What’s next?
	· Environmental print?
· Authentic texts?

This is a large and multi-faceted unit that demonstrates a balanced approach to literacy instruction.  Where would you as a teacher go with it at this point?  
There are many options.  How could you incorporate some environmental print or authentic texts?  What else would you want learners to do now?
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